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Presentation 

The first version of this document was prepared in 2014, as part of the project Strengthening School Feeding 

Programs in the Framework of the Hunger-Free Latin America and the Caribbean Initiative (HFLACI) 2025, 

(GCP/RLA/180/BRA) to systematize the methodology of the Sustainable Schools (SS), which had been created 

by the Project to be implemented in the countries.  

The second version of 2017, in addition to updating data, inserted guidelines for preparing the Food and 

Nutrition Plan (FNP). 

In 2020, the third version of the document aims to update concepts and information for the implementation 

of SS, as well as to adapt them to the project Consolidation of School Feeding Programs for Latin America and 

the Caribbean (GCP/RLA/223/BRA), implemented from 2018 onwards, as a continuation of the actions initiated 

by the previous project in the Region. 

In 2022, this version updates the data on the implementation of the Sustainable Schools methodology, based 

on the Situational Study of Sustainable Schools in Latin America and the Caribbean, prepared in 2021.1 

In this material, readers will be able to familiarize themselves with the history of the implementation of SS in 

various countries and the steps to develop its methodology, as well as with concepts, guidelines, and 

components of the practical model of SS, which has the potential to generate knowledge, produce interactions 

among different levels of government, empower technicians and the school community, and promote the 

sustainability of an entire school feeding program (SFP) at a national level. 

Since 2012, this methodology has become a powerful strategy to promote changes. It has been implemented 

in 11 countries, comprising 63 states (departments), 536 municipalities, and 23.385 schools, with the 

participation of approximately 1,668,739 students and more than 9,302 families of local producers or family 

farmers (this data shows the situation in 2021). 

From the implementation of the Sustainable Schools, it is important to consider as points of progress in the 

regional policy of SF: 

a) The shift of paradigm in school feeding; 

 

b) The initially adopted concepts and those that were built and rebuilt with the countries around the 

implementation of this methodology, and which have been a reference for many other projects of the 

countries and FAO;  

c) The concrete practice of a sustainable SFP that this methodology has allowed offering to many national, 

state (departmental), and municipal governments, the school community, and especially to students; 

d) The various and valuable documents developed about this methodology, such as synthesis and report 

materials; 

e) The impact in the elaboration and approval of the recently approved school feeding laws; and 

 
1 Situational Status of Sustainable Schools in Latin America and the Caribbean – 2021 -  https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-

2021-resumen-ejecutivo/ 
 

https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-2021-resumen-ejecutivo/
https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-2021-resumen-ejecutivo/
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f) Mainly, the improvement of the quality of SFP in many countries, based on the knowledge built from 

these more than three thousand SS. 

 

 

Data on Sustainable Schools in the Latin America and the Caribbean region – 2021 

COUNTRY STATE/DEPARTMENT MUNICIPALITY 
SUSTAINABLE 

SCHOOLS 
CHILDHOOD 

FAMILY FARMERS2 

INDIVIDUAL 

ASSOCIATIONS 

OR 

COOPERATIVES 

NOT SPECIFIED 

Ecuador 1 1 94 40,000  3  

El Salvador 11 74 450 148,066 22 25  

Guatemala 21 320 7,329 725,857   6915 

Honduras 8 99 14,537 644,338   1370 

Panamá 3 3 4 2,161   40 

Paraguay 1 1 2 150   03 

Perú 6 3 35 2,500  4  

República 

Dominicana 
9 9 54 19,907   109 

Belice ND4 1 4 ND5   06 

Saint Lucia 3 8 76 6,760   ND7 

Trinidad and 

Tobago 
ND8 18 800 79,000   868 

TOTAL 63 537 23,385 1,668,739 22 32 9,302 

 

 

 
2 Not all countries provided information on the classification of family farmers (individuals or organized groups), so they were classified as unspecified. 
3 Paraguay refers to the fact that to date they do not have farmers linked to the PAE, since non-perishable food kits are delivered due to the pandemic.. 
4 Belize – 2017 data. Did not provide data updated to 2021. 
5 Belize reports that due to the pandemic most schools are closed since March 2020 and no EAP is operating so it is not possible to report a number of students. 

6 Belize reports that due to the pandemic most schools have been closed since March 2020 and no PAE is operating because there are no family farmers linked to 
the PAE. 
7 Saint Lucia did not provide updated data as of 2021. 
8 Trinidad and Tobago did not provide updated data as of 2021. 
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  Introduction 

In all continents, there has been growing interest and discussions on the subject of school feeding, due to its 

importance as a strategic intervention tool for social protection and the application of the Human Right to 

Adequate Food, recommended as one of the key components of the sustainable development in the long- 

term. 

The SFP constitutes a factor of risk prevention against school dropout; the limitations of learning and school 

performance due to hunger and malnutrition; the worsening of nutritional deficiencies, especially of 

micronutrients, and non-communicable diseases resulting from inadequate nutrition. 

Moreover, when SFP purchase directly from family farmers, they become an important tool to break the 

hunger and poverty cycle and improve the living conditions of this group, as they enable the selling of their 

products on more favorable terms, generating income for local families and contributing to the improvement 

of their food and nutrition security (FNS) situation. 

 
13 years of Technical Cooperation Brazil – FAO in school feeding 

Brazilian international technical cooperation, guided by the principles of collaboration, horizontality, and 

respect for the sovereignty of the countries, is configured as an important instrument of support to developing 

countries to promote structural changes in their productive and organizational systems, as a way to overcome 

their challenges and stimulate growth. The basic idea is to socialize knowledge and successful experiences, 

contribute to the training of human resources and strengthen the institutions and policies of the cooperating 

countries.  

In Brazil, the Brazilian Cooperation Agency (ABC) of the Ministry of Foreign Affairs (MRE) is the coordinator of 

the International Technical Cooperation System. In the area of school feeding, FNDE/MEC and ABC/MRE have 

counted on important partners, such as FAO, which support the promotion of the exchange of regional and 

national experiences and contribute to strengthening the search for sustainability. 

 

A regional project to strengthen school feeding policy in LAC 

In 2009, based on its accumulated experience, the Brazilian government, through the FNDE/MEC and the 

Brazilian Cooperation Agency (ABC), the Ministry of Foreign Affairs, and the Food and Agriculture Organization 

of the United Nations in LAC (FAO-RLC) established technical cooperation agreements that began with the 

implementation of the Strengthening of School Feeding Programmes Project within the framework of the 

IALCSH 2025 - GCP/RLA/180/BRA. The initial objective was to contribute to the development and strengthening 

of local public policies on school feeding, with emphasis on the human right to food, through the provision of 

adequate, healthy, continuous, universal, and sustainable feeding in schools. 

The Project promoted the discussion of school feeding as a strategy to guarantee the human right to food in 

schools through various activities at the regional and national levels, to strengthen the process of 

institutionalization of the school feeding policy. The activities were carried out in the countries, according to 

demand and respecting the objectives and realities of each country. It has contributed in different ways to 

broadening the spaces for discussion and strengthening school feeding in 17 countries: Antigua and Barbuda, 
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Belize, Bolivia, Colombia, Costa Rica, Dominican Republic, Ecuador, El Salvador, Grenada, Guatemala, 

Honduras, Jamaica, Nicaragua, Paraguay, Peru, Saint Lucia, and Venezuela. 

It was organized into five products: 

1. School feeding policies and/or programs articulated with other public policies; 

2. Human and technical capacities developed for the implementation of sustainable SFPs; 

3. SS implemented, monitored, and evaluated in the applicant countries; 

4. Knowledge and information on school feeding generated and disseminated;  

5. Project managed (coordinated and articulated), monitored, and evaluated. 

El Salvador, Sustainable School 

 

  Expert Forum on Sustainable School Feeding Programs in Latin America 

It is important to mention that, in 2012, the Brazil-FAO Cooperation in school feeding carried out the 

aforementioned Forum, held in Santiago de Chile, with the purpose of building a reference of a sustainable 

SFP, identifying the elements that characterize such programs. 

Recognizing the importance and scope of the SFP, the participants (international organizations, universities, 

and governments) elaborated and signed a Declaration, proposing 11 elements, as short, medium, and long-

term goals, that States should consider developing sustainable SFP. In order to establish a methodological 

reference framework, the elements were grouped into three categories (institutional development, 

management, and procurement), which are described below: 
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  Figure 1 - Elements for the sustainability of the SFP 

 

 
Source: Project GCP/RLA/180/BRA. 

 
 

It is important to mention that, since the beginning of this technical cooperation, each country has had the 

freedom and autonomy to define the activities that they would develop in their annual operational plans, 

which were prepared, executed, and monitored by the Local Technical Committees, consisting of intersectoral 

teams of the governments and FAO. 

As previously stated, following up on these actions and advances in the Region, in 2018, the Project 

Consolidation of School Feeding Programs for LAC, GCP/RLA/223/BRA, was approved and launched, with 

similar activities, renewing the commitment to support the countries of the region. 

Sustainable Schools - Building a sustainable SFP with many hands 

The Brazil-FAO Cooperation, through this Project, has supported countries in pursuit of the gradual 

achievement of these 11 Elements for Sustainability through various activities, including the implementation 

of a methodology called Sustainable Schools (SS). 

The implementation of this methodology, which has taken place since 2012, is based on the premise that 

schools are privileged spaces for community convergence, and the social and economic development of people 

is associated with educational inclusion. Therefore, schools constitute a favorable environment to overcome 

poverty and promote FNS and health, and they must be a reference, not only for education but also for a 

quality and sustainable SFP. 
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To this end, together with the national governments of each country and the municipalities, some schools were 

selected to be a concrete and practical experience of knowledge building and learning for actors at different levels, 

such as teachers, school principals, farmers, parents, and nutritionists. And especially to be a task developed jointly 

with the ministries of education, health, and agriculture. 

In other words, it was an activity created to unite the different government sectors at a horizontal level and to 

promote articulated work with the departmental and municipal spheres. For this purpose, six SS components were 

created and implemented, to allow the actors to know the challenges, mechanisms for overcoming them, and 

potentialities. 

All this is to give visibility to a possible practice, with a view to the national scaling up of the school feeding policy. 

The starting point was the understanding that to generate an SAP considered sustainable, activities oriented to the 

components highlighted in Figure 2 should be implemented. 
Figure 2- Sustainable Schools components 
 

 
 

 
The figure below shows the step by step of implementation of each of the six components. Although the 

adjustments can (and should) be made to accommodate the specificities and realities of each country, the 

experience in implementing SS in 11 countries has shown that it is important to ensure that these steps are 

followed. Implementation always begins with Component 1 - Interinstitutional and intersectoral coordination 

- which will lay the foundations and guarantee the establishment of the others, followed by Component 2 - 

Community involvement and monitoring of the remaining components will be implemented in parallel, 

according to the social and political conditions and priorities of each country. 



 

 

 
 

 

Figure 3 - Step by step for adequate implementation of SS 
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For the implementation of the SS and these steps, it is important to highlight the main actors throughout the 

process: 

 
Figure 4 - Main actors involved in the process 

 

 

 

Applied Methodology 

Next, each of the components and steps to implement the SS in those countries interested in strengthening 

their SFP are presented in detail. 

 
A. Interinstitutional and intersectoral coordination 

This component implies intersectoral and interinstitutional coordination among all public policies related to 

school feeding, such as education, health, social and economic development policies, as well as agriculture 

and, especially, policies related to family farming. 

 
Step 1. Set up an interinstitutional and intersectoral committee 

The first step consists of establishing communication with all stakeholders involved with the public school 

feeding policy at the national level. This coordination should be formalized through the establishment of an 

interinstitutional and intersectoral body, such as a "committee", for example. 

This committee has major importance because it is coordinated by the institution responsible for the SFP in 

each country, which is usually the education sector at the central level, and will be responsible for the 

interinstitutional and intersectoral coordination of the SS actions at the local level. 

In addition, this national committee will guide and help set up a local committee in the provinces or 

municipalities, where the pilot will be carried out, which should include actors involved with school feeding, 
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health and FF at local level. Likewise, it is important to guarantee the participation of all the institutions and 

organizations of civil society that, at national and local levels, are related to school feeding, FF, health, and 

social protection. 

 
Step 2. Undertake participatory consultation 

The national committee will conduct a participatory consultation process (before, during, and after the 

implementation of the SS) with the stakeholders involved at the local level, mainly with the participation of 

students, the educational community, family farmers, and local representatives. The purpose of this 

consultation is to know the opinion of the educational community about the various actions that will take place 

in their schools and community. It is important to get familiar with their opinion and involve them in the decision-

making processes, so they become an integral part of the process. 

 

Step 3. Jointly plan the ES pilot 

It is necessary to establish the functions of each institution participating in the implementation of the SS and 

an integrated work plan, which will allow the proper execution, monitoring, and follow-up of the activities. 

 
Step 4. Run the SS pilot 

The execution of the six components of the SS, in its different stages, can take up to a year of work. However, 

the first direct effects on the educational community can be observed in six months, although throughout the 

year, other components require medium and long-term processes, such as, for example, the FNE and school 

gardens for educational purposes. Below, you can see images of the different levels of participation in the 

initial implementation processes: 

 
 

 

  

Ministry of Health, discussing the implementation plan 

of the Food and Nutritional Plan. SS, Saint Vincent and 

the Grenadines. 

Representative of the Ministry of Agriculture at the 

National Technical Committee talking to the school 

community about the SS. Belize 
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B. Community involvement  

The involvement of families, students, principals, teachers, and local stakeholders is considered essential. This 

participation constitutes a solid basis for the sustainability of the actions carried out in schools and is a 

crosscutting element in the entire process of developing sustainable SFP. 

The main objective of this component is to empower the community actors involved in the implementation of 

SS. Likewise, to strengthen the community structures recognized by the SFP in the countries, such as the School 

Feeding Committees (SFC), and the Parent’s Organization, among other mechanisms of community 

participation. 

 
Step 1. Set up technical committee at local level 

Each country has a different socio-political dynamic, both nationally and locally. However, the countries where 

best practices have been achieved have been those where technical committees have involved local 

authorities (mayors), the educational community, farmers associations, and non-governmental organizations 

(NGO), in addition to local representations of education, health, agriculture, and others involved in the process. 

Once the local committee is established, a mapping of other actors who work directly and indirectly in the 

implementation of school feeding activities should be carried out. This will allow the inclusion and empowerment 

of all key players and the proper implementation of the SS activities. 

 
Step 2. Raise awareness in the school community about the SS pilot 

Once the mapping of the actors has been completed, a process will begin for strengthening the existing 

structures and the provision of new functions, especially the SFC, comprised mainly of parents, community 

leaders, and local actors linked to education, health, agriculture, and local NGO, when they exist. 

The empowerment and strengthening of these community expressions are achieved through consultation 

processes to obtain their opinion on the activities that must be implemented, to provide information and 

opportunities for discussion, and to establish mechanisms of transparency and accountability, allowing strong 

participation in decision-making of the actions that will be developed. 

 

Step 3. Jointly plan local actions 

It is important to give a privileged space to the community in the processes of planning the SS components, to 

ensure that these processes are participatory and democratic and that they become institutionalized at the 

local and national levels. This enables people to have greater access to decision-making and to discuss the issues 

that influence their lives and work. There are a variety of actions that the community can develop, but mainly 

integrate and actively participate in the SFC. 
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C. Food and nutrition education and educational school gardens 

The FNE subject is very broad and many studies address its concept. In this document, the following FNE 

concept is adopted, considering its wide dimension: 
 

 
 

It is important to point out that, in addition to the nutritionist, several professionals can (and should) develop 

FNE. In schools, with the support of nutritionists, FNE must be integrated into the school curriculum, 

continuously, through various academic subjects. This action should be related to the real world of the 

students, to promote exploration, and critical and creative thinking on different topics related to food and 

nutrition, school feeding, FNS, food cultures, and the environment. In addition, it must develop their skills for 

making informed and conscious decisions and problem-solving, promoting responsible citizenship. 

School gardens are excellent strategies of FNE, as they are living laboratories that allow everyone - adults and 

children - to observe, explore and experience the natural world. In addition, school garden programs have 

been shown to increase student consumption of fruits and vegetables. Also, they are great for engaging the 

entire school community, students, and families. It is essential that they have an educational approach, which 

means that they are also used as permanent educational tools, fully integrated into the curriculum. To  achieve 

a good FNE result, the following steps are recommended: 

 
Step 1. Convoke the national technical committee and formation of the local technical committee, for the 
planning of FNE activities 

At a  local level, a technical team with professionals from the education, health, and other sectors involved should 

be established, so that, in conjunction with the national committee, they develop an action plan for FNE. 

 
Step 2. Diagnose best practices of FNE 

Before starting the planning, it is important to identify what already exists and what has been done in the 

country concerning FNE, both in relation to plans, strategies, and projects and in relation to practices in schools, 

identifying especially the good practices. For this, it is important to count on the support of the education and 

health sectors and promote the dissemination of local good practices, through workshops, exchange of 

experiences among teachers from different schools, dissemination of materials, and other strategies that 

contribute that the successful experiences are disseminated and the progress made on the subject are widely 

known. 

FNE, in the context of the fulfillment of the Human Right to Adequate Food and the guarantee of FNS, is a field 

of knowledge and of continuous, permanent, transdisciplinary, intersectoral and multidisciplinary practice that 

seeks to promote autonomous and voluntary practices of healthy eating habits. The practice of FNE should 

make use of approaches and educational resources that promote problem-solving skills that favor the dialogue 

with individuals and public groups, considering all life stages, stages of the food system and interactions and 

meanings that contribute to the development of eating behaviors (Brazil, 2012). 
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Step 3. Plan FNE actions 

The FNE activities should be planned considering three levels of participants: 1) health and education managers 

and technicians, 2) principals, teachers, and other educational community; and 3) parents. It is important to be 

very familiar with the reality of each public, establish clear and measurable objectives and, from there, plan 

educational strategies, methodologies, and tools, which must be diversified and adapted to each group. For 

the students, it is possible to make use of gastronomy/culinary classes, field visits to family farmers, 

dramatization, music, production of texts and murals, and food fairs, among others. 

It is important to consider the diagnosis of good practices of FNE practices carried out to develop an action 

plan, which should contain these aspects: 

 

Figure 5 - Elements of the action plan 
 
 

 

 
 
 

Step 4. Train technicians and managers for the FNE 

One of the proposed strategies is to include technicians and managers (from health and education) in the 

processes of addressing the issues related to FNE and school gardens for educational purposes, through 

capacity development training, so they can subsequently, replicate the methodological and thematic content 

with teachers and principals in schools and, these actors, in turn, will be able to develop activities with students 

and families. 

 
Step 5. Carry out follow-up and evaluation of educational actions 

The follow-up is essential to ensure that FNE implementation is taking place as planned and to identify progress 

and challenges to allow the necessary adjustments. The evaluation will identify if the planned objectives were 

achieved and the effects on the participating public. The members of the national and local committees, 

especially from the areas of education and health, can establish a training, monitoring, and evaluation schedule, 

offer contributions and educational materials to teachers, encouraging the development of activities 

established in the schools' FNP (see more of the topic below). 
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Sustainable SFP doing FNE on World Food Day. SS, 

Costa Rica. Educational school garden. SS, Costa Rica. 

 

 
D. Improvement of school infrastructure  

This component represents the effort of investment in infrastructure and adequate equipment for storage, 

preparation, and consumption of food, especially kitchens, storage rooms, and school canteens/dining 

areas/cafeterias, in order to guarantee adequate conditions for the kitchen staff and students, who must have 

an adequate and pleasant environment to eat, which will contribute to strengthening healthy eating behaviors. 

 
Step 1. Convocation of the national and local committees 

As a first step, it is necessary to start a planning process and determine the responsibilities of the participating 

actors. 

 
Paso 2. Diagnose infrastructure status in the schools 

It is necessary to carry out a diagnosis to identify the status of the kitchen, the storage room, the dining area, 

the kitchen utensils and cutlery, and the water reservoir and supply, among other important elements linked to 

school feeding. This diagnosis can be supported by the Ministry of Education or another institution in charge 

of this function in the country. It is important to consider the aspects of hygiene, food safety and handling, 

especially after the new post-pandemic reality. 

Step 3. Plan actions for the improvement of school infrastructure 

The following figure presents a sequence of phases corresponding to the improvement of infrastructure, 

starting with a diagnosis of the initial situation, through which the needs of the school are known, followed by 

the planning and organization, until the desired result is achieved. 

It is important to mention that community involvement in this component encourages the participation of these 

key actors throughout the whole process of the implementation of the SS, guaranteeing learning, continuity, 

and sustainability of the proposed strategy. 

The sequence of images below corresponds to the process of building the kitchen, the school canteen, and the 

storage room in the framework of the SS in countries of Central America and the Caribbean. 
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Figure 6 – Improvement of infrastructure for school feeding 

 

 

 
Step 4. Identify the budget for the school infrastructure component 

According to the experience of the countries, the contribution from governments is essential, both in the 

technical and the financial aspects. The education sector should identify possible sources, which can vary from 

international cooperation, national and local NGOs, and municipal (local) governments, including the 

contribution of the educational community, especially the participating families. 

 
Step 5. Carry out infrastructure work 

Improving the infrastructure of kitchens, school canteens, and storage rooms is also an important strategy of 

FNE since it will result in the improvement of the food preparation, supply, and storage spaces. The 

construction of an adequate dining area with all the necessary equipment, for example, allows students to eat 

together, sitting properly, using plates, glasses, and cutlery. 

The execution of the work must involve the community and local actors such as the municipalities and various 

institutions, as well as the Ministry of Education. This participation, in addition to generating articulation and 

innovation for the students, promotes local territorial development. 

 
E. Adoption of adequate and healthy menus according to the local culture 

The SS methodology is based on the premise, widely recognized, that healthy eating habits and good nutrition 

in childhood promote adequate growth and development, learning, health, and reduced risk of chronic diseases 

throughout life. 

The school is one of the most important environments for health promotion and healthy eating and lifestyle 

practices. In this setting, students have the opportunity to reflect, discuss, learn about, and experience issues 

related to health and nutrition, through the food offered and the actions of FNE. Thus, a sustainable SFP must 

offer healthy, culturally appropriate, fresh, and local food, that is quantitatively and qualitatively adequate. To 

achieve this, the school menu must be developed with the support of a nutritionist or a nutrition technician. 
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The menu is a key component for the proper implementation of the SS, because this tool: 

• it is possible to identify the type, amount, and frequency of the products that will be purchased, 
prioritizing, whenever possible, products from the family farmers; 

• teachers can plan their FNE activities, including the actions in the school garden for educational purposes, 
so that the students can discuss the various topics involved, plant and taste the foods that will be served 
at school; 

• the school can plan to have adequate and sufficient utensils (cutlery, plates, and pots) for the preparation 
and consumption of food; 

• the school can develop a plan of the training actions for the kitchen staff to receive, store and prepare 
foods properly; and 

• the school community and families become aware of the foods offered to the students. 

 
FNP – a required action for the success of the experience 

Based on the experience gained with this process, to plan and implement an appropriate menu for school 

feeding, it is necessary to develop a FNP. The Plan should contain useful information for the different actors 

that support the implementation of the SS, such as the managers of the education, agriculture, and health 

sectors at national and local levels, the principals, teachers, and kitchen staff of schools, family farmers,  and 

rural extensionists. 

The main steps for developing the FNP are presented below: 
 

Figure 7 - Steps for the implementation of the FNP 
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Step 1. Set up a committee for the elaboration of FNP 

At first, the actors involved in this component should be summoned to define the responsibilities 

corresponding to each sector. The health sector will play an essential role, since it is part of its institutional 

competence, at the local and national levels, to define where the experience will be implemented. 

Furthermore, there must be a close dialogue with the education and agriculture sector, with the SFP and other 

key actors that may exist, such as local NGOs, for example. 

 

Step 2. Carry out the document on the Nutritional Status of Students 

The Study on the Nutritional Status of Students (SNSS) the general objective is to provide health and nutrition 

indicators of the students, as well as information about their eating attitudes and practices, the FNE actions 

implemented in the school, the school feeding, the reality and local needs of the schools and the school 

community so that specific action strategies related to school feeding and health can be designed. 

In that sense, the study becomes an important tool for raising awareness among managers for effective 

decision-making regarding the SFP. The information can be used as a) a baseline to allow comparisons before 

and after implementation of the SS; b) inputs for FNE activities and c) nutritional adequacy of school menus, 

considering the nutritional status of the students, aspects of food consumption, and the reality of students and 

schools. 

The education and health sectors, at a national and municipal (local) level, are the institutions responsible for 

executing and monitoring the SNSS. The participation of a nutrition specialist, in addition to representatives of 

the education sector, is essential for the success of this action. 

As a result of the SNSS, it is also possible to involve and empower the community around the school feeding 

activities and the nutritional and health status of their children. The feedback on the results of the study to the 

families is very important and should be planned as one of the SNSS actions. 

In general terms, the development of the SNSS is divided into five phases, presented in Figure 8 and detailed 

in Annex 1 (SNSS methodological design, Student questionnaire, Teacher questionnaire, and School 

questionnaire). 
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 Figure 8 - Stages of the SNSS 
 
 

 
 

Step 3. Analyze school meals offered in schools 

It is important to analyze the current school feeding offered in schools, to identify the need for adjustments in 

terms of quantities, quality, diversity, and source of the food supply, as well as in the food recipes and 

preparations. To have some information related to the current SFP, the following should be identified: 

 
✓ Food basket: identify which foods are part of the current food basket, and in what quantities; if they are 

acquired through resources allocated by the government or if they rely on any other resource, such as 

contributions from families, resources of the schools, or the school gardens. 

✓ Menus: identify the existing menus, if they are cyclical, which meals are offered in the school daily and at 

what time; if different portions for different age ranges are offered; and the recipes used. 

✓ Suppliers: find out if the SFP already purchases from family farmers (local producers); if so, identify their 

location, foods produced, and their production and logistics capacities. 

✓ Cost: identify the daily and annual cost of school feeding, per student. 

 
Through the application of the School Questionnaire (Annex), it is possible to obtain this information. 

 
Step 4. Follow the mapping of local FF production 

The elaboration of the school menu must be carried out concomitantly with the mapping of the local FF 

production, and the nutritionist responsible for the menu must accompany the entire process of the mapping 
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as well. Not only because he/she will use the information obtained to develop the menus, but also because 

he/she will have the opportunity to talk to the farmers, verify if their products meet the required quality and 

health standards, and identify their challenges and needs in terms of capacity building in sanitary practices, 

size, and shape of products and packaging requirements, for example. 

 
Therefore, it will be the responsibility of the nutritionist to: 

 
✓ Link school feeding with FF to add local products not yet included in the menu; 

✓ Define the list of seasonal foods and adapt the menus to offer fresher foods; 

✓ Identify foods that are part of the school menus and request producers to meet the demand without 

interruption; 

✓ Plan together with the farmers the food delivery plan in schools, according to the established menu; 

✓ Run a cost analysis of the menus; 

✓ Guide farmers about quality control requirements that products and packaging must comply with. 

 
It is recommended that the nutritionist maintain fluid and ongoing communication with local and regional 

farmers, to make the necessary adjustments in the school menus and the food procurement process, as well 

as to encourage them to begin to produce new products to meet the demand of the school feeding. 

 
To learn more about the mapping of the food produced by local family farmers, see Component 6. 

 
Step 5. Develop adequate, healthy, and culturally appropriate menus 

The nutritionist should develop the menus of the schools or municipalities, based on information collected in 

the mapping and the SNSS. It is important to have the Annual School Calendar, to consider school days, school 

holidays, and vacations, and also to identify the number of students enrolled in each school. In general, when 

preparing menus, it is recommended: 

 
✓ the use of healthy, regional, and fresh foods, such as vegetables and fruits, and preparations that respect 

the local food culture, prioritizing, whenever possible, foods produced by local family farmers; 

✓ the inclusion of diversified foods, from different groups, such as grains, legumes, different types of meats 

(red and white), dairy products, and fruits; 

✓ the development of menus based on the caloric and nutritional recommendations (proteins, carbohydrates, 

fat, vitamins, and minerals) of the students, according to the different age ranges and the period the 

student remains in school; 

✓ considering the net weight, gross weight, and food correction factor to determine the necessary amounts 

of food for preparations and, consequently, for purchases; 

✓ prioritizing preparations with low amounts of salt, sugar, and fat. If necessary, adjustments in the current 

recipes should be made; 

✓ the offering of foods that are prepared (from scratch) and presented in different ways, raw and cooked, 

and that the preparations should be attractive, tasty, and well accepted by the students; 
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✓ that the menu is flexible, especially concerning the products from FF, so it is possible to make timely 

substitutions when food prices are too high, when a specific product is not in season or when there is a 

problem with the harvest, for example; 

✓ compliance with the requirements of good practices and safety in all stages of storage, preparation, and 

consumption of food; 

✓ the establishment of the amounts per capita for each food on the menu, which will allow obtaining the 

amounts of foods needed for the whole school year, including the foods to be purchased from FF; 

✓ that the food supply must be continuous throughout the year, without interruptions; and 

✓ that the menu should provide an estimate of the daily and annual cost per capita of school feeding, as well 

as the annual cost per school, to develop the procurement plan. 

 
 
 

 

Nutritionist measures the height of the 
students for the SNSS. SS, Belize. 

School feeding with FF products. SS, Belize. 

 
 
 

Step 6. Develop complementary actions 

The first step to support the development of healthy eating habits is to provide healthy foods, but this may not 

be enough to encourage students, especially if they are not familiar with these foods. It is crucial to develop 

complementary actions to provide practical opportunities that promote reflection and learning about food and 

nutrition. It is important that the school feeding offered is linked to the actions of FNE in order to motivate 

them to eat new and healthy preparations in a fun way. Other factors that may attract them are the 

experiences they have at mealtime, the way related topics are approached and discussed, and how food is 

prepared. 

It is equally important to ensure the good quality of food at all stages of the food storage, preparation, and 

supply process. In this sense, below, some actions that should be carried out in the schools throughout the 

implementation process of Component 5 are suggested: 

 
Activities with the school cooks: 

 
✓ Theoretical and practical training of the cooks or food handlers responsible for the preparation of the 

school feeding based on the menu set for the year, in the following topics: 
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♦ Food safety and sanitation; 

♦ Food handling and preservation of non-perishable and perishable items, including the ones from FF; 

♦ Revision and adjustments in the recipes, when there is a need to reduce the amounts of salt, 
sugar,  and fat; 

♦ Development of recipes, when new foods are included; 

♦ Hygiene of the areas of preparation, storage, and consumption of food; 

♦ Correct use of the scale, net weight, gross weight, and cooked weight; and 

♦ Food handling from FF. 

 
Activities with students: 

 
✓ Activities of FNE should be carried out in parallel with the food offering, to encourage students to try 

and eat novel foods, especially new recipes/dishes; 
 

✓ Use the educational school gardens as an educational tool, by all teachers, in different grades. It is 
possible to plant several of the new foods in the garden to stimulate students to learn more about and 
try them; 

 

✓ Carry out tests of acceptability of the school feeding with the students, often, in the following 
situations: a) when new foods are introduced; b) when there are innovative changes in food 
preparations; c) to evaluate the acceptance of the menus offered. A questionnaire can be applied, 
through a hedonic scale survey or another type of methodology, considering the different age ranges, 
or by measuring the waste of some preparations. 

 

Activities with teachers: 

 
✓ Conduct FNE training so they can include topics related to food, nutrition, environment, and health in 

the school curriculum, in a crosscutting manner, using the school garden and other different 
educational resources. 

 

Step 7. Systematize the Food and Nutritional Plan document 

During the execution of the previous steps and to have a reference of the process that is capable of 

demonstrating its sustainability, it is important to document and systematize the implementation, identifying 

the methodologies used, the processes, the main results and lessons learned, and costs (if possible), for 

replication in other territories. 
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Figure 9 - Chapters of the FNP 
 

 

 

 
F. Direct purchases from local family farming for schools 

This purchase consists of acquiring foods directly from local FF producers, intending to guarantee food 

diversity, respect for food culture, community participation, development of the local economy, and 

improvement in the life quality of SS participants at the local level. 

As a result of this initiative, diversification and increased food production, as well as the promotion of more 

sustainable production practices by farmers are expected. 

Step 1. Convoke the local technical committee with involved institutions 

The experiences in LAC countries that have started this process in the last years indicate that the establishment 

of a national committee (comprised of representatives - with decision-making capacity - of the ministries or 

secretaries of education, health, agriculture, social development, and mayors) has shown excellent results. 

 
Step 2. Review legal frameworks and public policy related to SFP and FF 

For eventual support in the legislative system, it is necessary to review the legal frameworks and corresponding 

policies, considering that this component is not yet sufficiently advanced in the region. It is important to solve 

the problems that result from this in the short term. 
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In terms of medium and long-term actions, it is important that the responsible sectors, especially from the 

ministries of agriculture, seek synergies with parliaments, farmer organizations, civil society, NGOs, and private 

initiatives, for example. 

 
Some good practices identified in the pilots: 

 
☺ El Salvador - Transfer public funds to schools that purchase directly from FF. For this, a local procurement 

mechanism under existing regulations of the Ministry of Education was established, which allows public 

purchases directly from FF, thus complementing the foods distributed by the government. 

 
☺ Honduras - The National School Feeding Program (PNAE by its Spanish acronym) covers 1.3 million students 

in 298 municipalities in the 18 departments (states), with a basket of dry foods (rice, corn, oil, beans, 

cereal), during 150 school days. In 2020, through the Agreement with the World Food Program (WFP), USD 

23.3 million were executed. On average, the food basket is worth USD 0.12 per child per day. Under this 

umbrella of the WFP Agreement, PNAE has developed agreements with 105 municipalities to offer fruits, 

vegetables, dairy products, and eggs, thus complementing the dry food basket that they were receiving. 

Under this modality, they are benefiting 300,000 students, with a 2020 budget of USD 10.6 million. On 

average, the cost of the fresh basket is USD 0.24 per child per day. 

 
☺ Paraguay - In the last two years, significant progress has been made in this area, with the adoption of the 

Presidential Decree nº 1056, of complementary modality called "Simplified procurement process of 

agricultural products from family farming" and, subsequently, the approval by the Congress of the School 

Feeding and Sanitary Control Law nº 5210, which recognizes the right to food of students and seeks to 

promote physical well-being. Subsequently, the Law was regulated, which also enabled the purchase of 

food from FF. 

 
☺ Guatemala - In the framework of the School Feeding Law (2017), and its regulations, the Ministry of 

Education, in the modality of financial transfers to the Parents’ Organizations, according to Ministerial 

Agreement nº 1096 of 2012 Regulation for Transfers of Financial Resources to the Educational Councils and 

other Organizations of Parents, agreed with a financial allocation for the delivery of rations and products 

that cover the nutritional needs of the students during the annual school period. A budget for the school 

feeding program of USD 159 million was executed and the daily amount of USD 0.50 per student was 

awarded, which benefited 2.3 million children from the preprimary and primary levels of the national 

public education system. To guarantee nutritional quality and the linkage with FF, school menus were 

developed including fresh and local foods. 

 
☺ Belize - In 2018, as a result of the agreement between FAO (Hunger-Free Mesoamerica-AMEXCID) and the 

Ministry of Agriculture of Belize, and in coordination with the Ministries of Education and Health, an 

administrative-financial mechanism was designed for the purchase of food and expedited payment to 

family farmers residing in the area where the four pilot schools were located. In addition, the first phase 

of validation of the mechanism was carried out, providing healthy foods to 700 children from the four 

schools for 60 days. 
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Step 3. Identify budget and define processes for public purchases 

Two important aspects deserve consideration: 

 
✓ The budget allocation for the school feeding should be constant and sustainable over time, and 

specifically allocate resources for purchases of foods from FF. It is possible to establish, in a legal 

framework (law), a minimum percentage required, like in the case of Brazil. 

✓ State programs must be established to support the FF segment, such as financing at preferential rates, 

harvest insurance, and technical capacity, among other aspects. 

In regards to possible purchase processes, depending on the political and administrative situation of the 

countries, a financially decentralized management model can be designed, as was attempted in Paraguay and 

the Dominican Republic. In countries where there is a centralized structure, deconcentration models are being 

implemented for the implementation of SS, through the transfer of specific funds (such as in El Salvador, 

Honduras, and Guatemala). In both cases, it is recommended a gradual and transparent implementation, 

without losing control of the management process. 

 
Step 4. Map local family farming production (supply) 

A mapping of the FF producers/organizations/cooperatives and their production (type, quantity, quality, 

periodicity, potential) should be conducted, with the identification of reference prices for each product, 

including costs of transport and other logistics components related that are necessary to ensure the proper 

delivery of the products to the schools. It is important to mention that this process must be the responsibility 

of the Ministry of Agriculture, and the monitoring must be carried out by the body responsible for school 

feeding. 

 
Step 5. Identify school feeding demand based on the menu elaborated by the nutritionist 

As explained in component 5, the FNP developed must include a list of the foods that will be purchased from 

family farmers to establish the demand for school feeding, as well as the quantity, frequency, period of 

delivery, and technical specificities of each food. In the case that any planned food is not available, it is 

necessary to establish, together with the nutritionist, another food item to be delivered in substitution. 

 
Step 6. Start the purchasing process for school feeding 

After completing the steps above, considering the legal frameworks related to food procurement and having 

the supply and demand established through the FNP, the procurement mechanism to be used should be 

established. The main objective is that the model could be replicated using state resources supported by 

current regulations in each country. 

Another important aspect is related to the strengthening of the system for monitoring food quality and safety, 

based on well-established policies and regulations. In this sense, in addition to a nutritionist, it is also important 

to guarantee the participation of an agronomist, and the involvement of the health and agriculture sectors and 

agencies working with consumer advocacy. 
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Family farmers must have capacities to produce safe and good quality food, through training and technical 

assistance in organic production, good agricultural and manufacturing practices, post-harvest management, 

proper use of agrochemicals, packaging, and safety. 

Likewise, those in charge of receiving and preparing food in schools must also participate in capacity training in 

food quality and safe handling. 

It is essential to have systematic records about the whole purchasing process, including the before, during, and 

after processes. This allows for generating better possibilities of comparison, cost analysis, and evaluation of 

the implementation of school feeding. 

 
G. Follow up, Monitoring and Evaluation 

The SS model is based on six components and their implementation is a virtuous, permanent and coordinated 

cycle, where the components are mutually complementary. To achieve the objectives, a coordinated 

management process is necessary, from the planning, guidance, follow-up, and execution, to the monitoring 

and evaluation of results, in a continuous cycle. 

It is important to remember that, to achieve good management, all processes must have the participation of 

the involved actors (government managers, students, the school community, families, and family farmers, 

among others). 

Figure 10 - SS management 
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The results should guide new decisions, redirect planned actions and adjust the entire process, to achieve the 

successful implementation of schools that are, in fact, sustainable. Under the scope of the Project, all those 

involved are responsible for this activity, consisting of two important elements: 

 
• Process monitoring: monitoring actions are those that allow to collect and identify data and information, 

verify whether the tasks are being developed, identify the numbers and accompany the achievement of 

goals, objectives, and results. It is essential to document the relevant events in the execution of the six 

components with meeting minutes and reports, budgetary data, images, and videos of the six components. 

 
• Evaluation: through the evaluation, it is important to identify the results produced in the 

implementation/management/execution of the SS - at the three levels of intervention: national, municipal 

(local), and community - in addition to identifying the changes that occurred in schools, in the family 

farmer’s and other local stakeholder’s life involved in the development of this experience. 

 
The coordination of the Project and those responsible for the implementation of SS in the countries must be 

directly involved in guiding this process. 

The results of the processes of follow-up, monitoring, and evaluation will allow the registration of information 

to promote, in addition to the systematization of the experience, actions that strengthen the process of 

institutionalization of sustainable SFP and policies, through appropriate mechanisms at the local, regional and 

national level. 

 
 
 
 

 

Educational school garden. SS, Costa Rica. Pedagogical fair, products of family farmers. SS, 
Paraguay 
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Systematization of the experience 

For the process of systematization of the SS activities, three phases are considered: 
 
 
 

 
 

Once the process of compiling, reviewing, and analyzing data and information is completed, the final report 

of SS is prepared to be officially submitted to the government team. 

 

 



 

27 
 

Lessons learned from the implementation of Sustainable Schools in LAC9 

From the implementation of the SS model in the countries of Latin 

America and the Caribbean, some important lessons were observed 

in the Situational Status of Sustainable Schools in Latin America and 

the Caribbean - 2021: 

- The promotion of a new vision of school feeding programs - 

the intervention paradigm of food assistance for vulnerable 

populations has been changed, to an intervention based on 

rights that links and articulates actions of health, education, agriculture, social development, and 

sustainable development. 

- The establishment of the National School Feeding Committees materializes the common and 

coordinated interest, with a collective vision whose objective is to improve and strengthen the School 

Feeding Programs of each country. When you have a common agenda, a single look, and the same 

purpose, the actions proceed without any setbacks and the satisfaction is collective. 

- The promotion and approval of legal instruments for school feeding have allowed the 

institutionalization of the School Feeding Program in the countries of the region under the 

comprehensive model proposed by SS. 

- The SS methodology allows for generating social awareness in the educational community and the 

different actors involved in its implementation. 

- - The educational school garden approach has made it possible to develop experiential teaching-learning 

processes with children. The garden has been identified as an important pedagogical tool for nutritional 

food education, which allows for improving behaviors related to food. 

- From the experience of Brazil, through the sustainable school methodology, the menu design process for 

school feeding acquired a technical vision that seeks to guarantee that students receive the best food 

in quantity and quality, considering their contexts, cultural identity, and specific nutritional requirements 

for school age. 

- Purchases from FF have sufficient potential to cause economic dynamism in the territories and 

stimulate the organization, in addition to favoring the development of knowledge to build other 

production and market possibilities. 

- The strengthening and consolidation of school feeding programs in the region have created synergies to 

expand the Sustainable School Feeding Network - RAES, which, guarantees a unifying space and diffuser 

of good practices and relevant knowledge and thus contributes to the necessary advances on the subject, 

it is developing the RAES platform, available in the link: www.redraes.org.  

 
9 Situational Status of Sustainable Schools in Latin America and the Caribbean – 2021 -  https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-2021-

resumen-ejecutivo/ 
 

http://www.redraes.org/
https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-2021-resumen-ejecutivo/
https://redraes.org/el-estado-situacional-de-las-escuelas-sostenibles-2021-resumen-ejecutivo/
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Annex 

 
 

SNSS methodological design, Student questionnaire, 
Teacher Questionnaire and School Questionnaire 

 

1. STAGES OF THE STUDY OF THE NUTRITIONAL STATUS OF THE STUDENTS (SNSS) 

 
The five stages of the SNSS are detailed below: 

A)  Interinstitutional coordination  

1.    Convocation of the National Committee 

In this first stage, the actors of the national committee should be gathered to explain about the scope of the implementation of this 

activity. The involvement of the health and education sector, as well as national and international organizations that work for the 

improvement of nutrition in the participating countries is very important. The result of this work session will be the approval of the 

beginning of the process at the level of the schools which have been selected.  

2. Dissemination of information to local committee (Municipality) 

Once the national committee has taken the decision to begin the implementation process of the SNSS in the territory, a meeting at 

each municipality level should be held, with the aim of exposing to the local committee the relevance and progress of the study in 

the schools. 

3. Definition of responsibilities for each sector  

At the Local Committee level, and with the participation of the National Committee actors, the process of defining the 

responsibilities of each sector and the coordinating team for the preparation and implementation of the SNSS begins. 

4. Definition of the technical coordinator team of the study 

Once the responsibilities of each sector and of the coordinating team have been defined, each country should define the technical 

team that will coordinate the implementation of the Sustainable Schools. It should be composed of a nutritionist, local managers, 

coordinators and other people involved with this topic. It can be made up of local people and/or contracted consultants at the 

national and local levels, and it is important to highlight that it also has the support of the Project's regional nutrition consultant and 

the FAO focal points of each country.  

 

B) Planning 

1. Meeting with coordinator team and focal points  

 It is recommended that a brief presentation be made of the SNSS principles and methodological guidelines. Next, the team should start 
planning the study, reviewing the proposed methodology (materials about population/sample, indicators, references and 
instruments) and adapt it when necessary. 

 

2. Development of the SNSS technical and methodological design  

 
2.1. Definition of the population and sample study  

One of the initial actions is to calculate the total number of students who will participate in the sample in the selected schools. Firstly, 
the initial enrollment data should be obtained from each of the educational centers that comprise the study. The team should define 
the inclusion and exclusion criteria, according to the needs of each country. Some criteria suggestions are presented below: 
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Inclusion criteria: 
✓ Age of the students between the ranges defined by the team in each country. It is recommended the inclusion of children 

from all the educational levels covered by the SFP, when possible; 

✓ Students whose parents or guardians have accepted the participation of their children in the study;  

✓ Students who have accepted to participate in this study. 

Exclusion criteria:  

✓ Students with physical disabilities;  

✓ Students in medical treatment or who present some kind of illness; 

✓ Children of parents or guardians who have declined to participate in the study; 

✓ Students who have declined to participate in the study; and 

✓ Students whose parents or guardians have not been found to be invited to participate in the study.  

 
2.2. Variables and proposed indicators 

Some suggestions of variables and indicators that can be used for data and information collection of students and their families, 

teachers and schools are suggested below. 

It is important to emphasize that each country can adapt them according to their reality and needs, the availability of human and 

financial resources, the epidemiological profile, the time available, the local conditions and local support, and the level of deepening 

that interests them, which should be discussed and agreed among the members of the coordinating committee. Other data and 

information that the country considers important may also be collected. 

Table 2 - Variables, measures, indicators and references for the SNSS 
 

Variables 
Measurements and 

Indicators 
Objective 

Target 
Population 

Method and 
reference values 

Anthropometry 

Weight and height 
 
BMI/age 
Height/age 

Evaluate the growth and 
development of the student, in 
terms of weight and height gain 
 
It allows diagnosing malnutrition, 
in relation to deficit or excess 
(malnutrition, overweight and 
obesity) 

All sample 
students 

Portable electronic 
scale and height rod 
 
References 
For < 5 years old: 
WHO curves, 200610 
For ≥ 5 years old: 
WHO 200711 

Clinical analysis 
(to be carried 

out according to 
country criteria) 

 

Blood sample  
 
Hemoglobin, glucose, 
triglycerides, cholesterol 
levels in the blood 

Investigate disturbances related 
to anemia, dyslipidemia, diabetes 

All sample 
students 

Methods and 
reference values of 
local laboratories 

Parasitology stool test 
 
Presence of parasites in 
the feces 

Verify the presence of intestinal 
parasites 

All sample 
students 

Methods and 
reference values of 
local laboratories   

Physical exam 
(to be carried 

out according to 
country criteria) 

 

 
Blood pressure 
 

Identify the presence of 
hypertension 

Students from 
10 to 15 years 
old (or from 
age ranges to 
be defined by 
country) 

Verification of blood 
pressure with 
automatic equipment 
 
Nationally accepted 
reference values 

 
10 WHO. WHO Child Growth Standards. http://www.who.int/childgrowth/standards/en  
11 WHO. Growth reference 5-19 years. Growth reference data for 5-19 years. http://www.who.int/growthref/en  

http://www.who.int/childgrowth/standards/en
http://www.who.int/growthref/en
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Variables 
Measurements and 

Indicators 
Objective 

Target 
Population 

Method and 
reference values 

Socioeconomic 
food survey  

 

Consumption/eating 
habits 
Food consumption in the 
canteen/cafeteria/school 
vendors. 
 Others, according to the 
country. 

Identify the reality of the students 
in relation to their diet at home 
and at school 
 
Identify information that can 
serve as input for FNE activities 

4th and 5th 
grade 
students (or 
age ranges to 
be defined by 
country) 

Questionnaire filled 
out by the students 
under the 
supervision of 
teachers and national 
consultants 

Teachers 
Perceptions and 
practices about FNE 

Identify how teachers see the 
FNE, if they implement it in 
schools and how, in order to 
subsidize the planning of future 
activities in the school 

All teachers 
Questionnaire filled 
out by the teachers 

 
 

2.3. Elaboration of instruments for information collection 

In the annexes, some suggestions of instruments that were used in other countries are also presented. Coordination teams can 

make the necessary adjustments to the instruments to suit the demand of each country. 

2.4. Institutional articulation and field visits  

It is essential to ensure interinstitutional coordination at central and local level, including for the field visits. Visits to schools by the 

coordinating team are important to present the activity to the school community, to sensitize principals and teachers, to coordinate 

dates, collect data on students and learn about logistics aspects, such as transport conditions for the field team, schools schedule, 

routes and others. 

2.5. Acquisition of equipment and supplies  

The loan of the necessary equipment for the execution of the SNSS should be coordinated at country level. Only when absolutely 

necessary, equipment and materials should be purchased. All equipment must be tested and calibrated, before going to the field. 

2.6. Establishment and training of a field team  

In coordination with local institutions and with the support of the school, field work teams should be established, with trained 

professionals/technicians to carry out all the planned activities. Based on the experience of countries that have developed the SNSS, 

the following members have been part of the field team: 

✓ A person responsible for receiving and guiding the participants of the study at the school; 

✓ A person responsible for taking anthropometric measurements (anthropometrist, nutritionist or someone with 

experience);  

✓ A nurse technician for blood sampling and blood pressure check;  

✓ Researchers or experience professional for the application of the surveys; 

✓ An anthropometrist assistant to support in the body weight and height measurements; and 

✓ A person immediately responsible for transporting stool samples collected to the laboratory. 

 
2.7. Organization of the materials  
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After setting up the team and confirming the logistical data of the schools and according to the technical and methodological design, 

the team should begin to prepare the materials for the study: print the questionnaires, organize the supplies and materials in specific 

quantities for each school, print the adhesive labels for the stool collection jars, according to the planned work route.  

 

2.8. Meetings with parents and/or guardians/signature of consent  

The first step of the fieldwork for data collection is an informative and orientation meeting with parents and/or guardians of the 

students in the selected schools, with the purpose of presenting the project and the SNSS, its objectives, as well as to agree on the 

date for collection and clarify the procedures to be adopted 

The meeting is also important because it is the main opportunity for them to sign the consent form for the participation of their 

sons/daughters. The Direction of the schools and the teachers have a key role in rescuing families that have not attended the 

meeting. This meeting is an excellent time for the parents to get involved in the actions of SS. 

C) Data collection 

It is essential to plan the organization of a space in the school for the data collections, with jobs for the team members and their 

specific responsibilities. The organization and workflow will depend on which data and information will be collected, according to 

the planning of each country.  

The coordinating team should participate and monitor the process ensuring the quality of the evaluation and the data recording. At 

the end of the work, the stool samples should be sent to the laboratory and the medical waste should be appropriately discarded, 

when applicable.  

 

D) Data processing and analysis  

Data processing and analysis is the responsibility of the coordinating team and, therefore, it is important to consider this process 

within the technical and methodological design of the study. The different modalities of the data should be planned, in order to 

allow efficient use of time, the analysis and feedback of results to all stakeholders. 

E) Results and feedback 

The study results should be presented by the coordinator team (national committee, led by Health and Education), both nationally 
and locally. 

At national level  

The results should be presented to the national committee, through a national report, showing the general data and data per school, 
presenting the methodology used, the results of the assessment and recommendations of the consultants to FAO members and 
counterparts.  

At local level  

The results will be presented to the parents, the representatives of each school and the municipal and departmental authorities 
where the study was conducted. The regional orientation is to develop the following documents:  

✓ A synthesis report per school, with charts and graphs, presenting the epidemiological profile of students to the school 

community; 

✓ A report for each parent/guardian with the results of the individual assessment informing them about the health of their 
son/daughter, identifying students suffering from any health problem and referring them to an individualized care.  
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F) STUDENTS SURVEY  

 
Dear student: The purpose of this questionnaire is to gather information on your attitudes and practices regarding your food and 
transportation to the school.  We appreciate that you answer the following questions by checking the appropriate alternative to 
your choice. Thank you very much for your participation. 
 

SECTION 1. GENERAL INFORMATION 

 
Date:   ____/_____/_____                                         
School: _______________________    Address: _______________________________ 
Municipality: __________________________ Department: _________________________   
 

SECTION 2. STUDENT DATA 
 

1. Gender:  a. (   ) Female    b. (   ) Male 
 

2. Date of birth: ____/_____/_____ 
 

3. Grade   4th (   )  5th (   ) Other (   ) ______________ 
 

SECTION 3. ATTITUDES AND PRACTICES ABOUT FOOD AND TRANSPORTATION TO SCHOOL 
 

1. Usually, do you eat before coming to school?  

a. (   ) Yes   b. (   ) No 
 

2. Do you eat the school meals they serve at school? 
 a. (   ) Yes   b. (   ) No   

 
3. Do you eat or drink anything else in addition to the school meals? 

a. (   ) Yes   b. (   ) No  If the answer is No, finalize the survey. 
 

4. Where do you get what you eat or drink in the school, in addition to the school feeding? 

a.  (   ) I bring from home 
b.  (   ) I buy in the school canteen/cafeteria/vending machine 
c.  (   ) I buy from the vendor outside the school 
d.  (   ) Others, specify: _________________________________________ 

 
5. What do you eat or drink in the school, in addition to the school meals? (each country should present options of their typical foods 

and preparations). 

a. (   ) Cookies or biscuits 
b. (   ) Candies/Chocolates/cupcakes/marshmallow  and lollipops 
c. (   ) Pastries  
d. (   ) Soft drinks in can  or bottle or juice  
e.(   ) Popsicles  
f. (   ) Ice cream (ice pops) 
g. (   ) Meat pies 
h. (   ) Cream biscuits 
i. (   )  Fruit (banana, orange, mango, others) 
j. (   ) Others, specify: ___________________________________ 
 

6. What type of transportation do you use to come to school? (You may indicate more than one option) 
a.  (    ) Public Transport 
b.  (    ) Private vehicle  
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c.  (    ) Bicycle  
d.  (    ) Horse/other animal 
e.  (    ) Walking  
f.  (    ) Others, specify: ____________________________________ 

 
7. How long do you take to get from home to school? 

a. (    ) Less than 10 minutes 
b. (    ) Less than half hour 
c. (    ) More than half an hour and less than one hour 
d. (    ) One hour  
e. (    ) More than one hour and less than two hours  
f. (    ) Two hours 
g. (    ) More than two hours  
h. (    ) Others, specify:_______________________________________ 

 

G) TEACHERS SURVEY  

 
Dear teacher: The purpose of this questionnaire is to obtain information about your perceptions and practices related to FNE.  We 
appreciate that you answer the following questions by checking the option that corresponds to your choice or writing down your 
answer in the space provided. Thank you very much for your participation.  
 

SECTION 1. GENERAL INFORMATION 
 
Date:   ____/_____/_____                                           
School: _______________________   Address: ________________________________ 
Municipality: ________________________ Department: ___________________________ 
Grades taught: _________________ 
 

SECTION 2. PERCEPTIONS AND PRACTICES RELATED TO FOOD AND NUTRITION EDUCATION (FNE) 
 

1. In your opinion, is the school an important environment for the development of eating habits of the students? 

a. (   ) Yes 
b. (   ) No 
c. (   ) Don’t know 

 
2. Do you think the school should provide FNE? 

a. (   ) Yes 
b. (   ) No 
d. (   ) Don’t know 

 
3. In your classes, do you develop topics related to food and nutrition? 

 
 a. (   ) Yes   b. (   ) No  If you answer Yes, proceed to the next question, if you answer NO, skip to question 6 
 

4. What topics?  
______________________________________________________________________________________________ 
 

5. In which school subject?? 
 ______________________________________________________________________________________________ 
 

6. Do you consider the activity in the school garden as an important learning and FNE strategy?? 
a. (   ) Yes   b. (   ) No 

Why? __________________________________________________________________________________________ 
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7. Which of the following conditions does the school have to do FNE work?  
a. (   ) School garden 
b. (   ) Land or space to develop the school garden  
c. (   ) Educational materials 
d. (   ) Audiovisual equipment 
e. (   ) Working tools 
f. (   ) School feeding 
g. (   ) Others, specify: __________________________________________________________ 
h. (   ) None of the above 

 
8. In your classes, when you are conducting food and nutrition education activities, how would you describe the student’s 

behavior?  
a. (   ) Actively participate in the class (making questions, comments) 
b. (   ) They only listen and answer, passively 
c. (   ) They don’t like it (they are not interested, they complain) 
d. (   ) Other, specify: __________________________________________________________   
 

9. Which of the following activities (teaching techniques) of food and nutrition education are the three most used in your classes: 
a. (   ) Dramatization (plays, puppets or role play) 
b. (   ) Group work and presentation of the students 
c. (   ) Video discussion 
d. (   ) Games inside and outside the classroom 
e. (   ) Songs, poems, rhymes, stories or tales 
f. (   ) Murals, drawings or other forms of visual arts 
g. (   ) Copy from the board or book 
h. (   ) Reading 
i. (   ) Dictation 
j. (   ) Practical work or experiments outside de classroom 
k. (   ) Demonstrations from the teacher 
l. (   ) Other, specify: _________________________________________________ 

 

H) SCHOOL SURVEY (AS PART OF THE NUTRIONAL PLAN) 

 
This information should be collected by the nutritionist (or nutrition technician) who is also responsible for Step 3 of the Nutritional 
Plan - Analysis of the school feeding offered in schools. Some information should be collected in each of the schools where the 
Sustainable Schools (SS) will be implemented and there are others about the school feeding programme (SFP), in general. The 
information collected on the current SFP, prior to the implementation of the SS, will be important to provide a current portrait of 
the SFP and also inputs for this analysis. The information must be as up-to-date as possible and can be obtained through documents, 
interviews and/or field observation.  
The suggested questions should be used as a guide to guide the analysis of school feeding and each country can collect additional 
information, if deemed necessary.  
 

SECTION 1. GENERAL INFORMATION OF THE SFP  
 
1. Do all the schools in the country offer school feeding? How many schools offer school feeding? How many students receive 

school feeding? 
 

2. What meals (breakfast, lunch, snack) are served in the schools? 
 
3. What foods are part of the current school feeding basket and in which quantities? 
 
4. Is there a government budget allocated for school feeding? 
 
5. Does this budget cover all the foods offered? 
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6. Are there any other resources used for the SFP, (funds transferred to the school, parental contributions, school gardens)? 
 
7. What is the current daily and annual school feeding cost per student? 
 
8. Does de SFP purchase products directly from family farmers (local producers)?  

 
9. If the SFP purchases products from family farmers, which products are purchased?  
______________________________________________________________________ 
 
 

SECTION 2. INFORMATIONS ABOUT THE SFP IN SCHOOLS  
 
1. Classes hours in the school: Check in: __________ Check out: ________________ 

 
2. What time do the school meals are served in the school?  
 
3. Do the parents or guardians of the students participate in the school feeding? 
 
4. How do they participate? 

a. (    ) Contributing  with foods to complement school feeding  
b. (    ) With cash contribution 
c. (    ) Working in preparation of meals 
d. (    ) Other ____________________________ 
 

5. Does anyone else prepare school meals? 
 
6. Where do school meals are prepared? 

a. (    ) In the school kitchen 
b. (    ) At parents´ house 
c. (    ) Other ________________ 
 

7. Where do the students eat the school meals?  
a. (    ) In the school canteen area 
b. (    ) In the classrooms   
c. (    ) In the schoolyard 
d. (    ) Other _________________________________ 

 
8. If there is a canteen area/dining area/cafeteria, does it attend the school demand/needs?    

 
9. What is the menu served in the school? (Request menus) 

 
10. In addition to school feeding, are there other activities in schools related to food and nutrition of the students? Describe them 

_______________________________ 
 

SECTION 3. FOOD AVAILABILITY FOR SALE AT SHOOL  
 

1. Is food sold to students in the schools?  
 
2. Which foods are sold?  
 
3. Who sells these foods? 
 
4. Does the school direction monitor or regulate the sales?  
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5. What are the food safety conditions of these foods? 

 
 

SECTION 4. SANITARY CONDITIONS OF THE SCHOOLS   
 

Questions 1. Yes 2. No 

1. Do the students have access to safe water? (If the answer is No, go to question 3)   

2. Is the water treated?   

3. Do the students have access to water to wash their hands?   

4. Are there toilets, toilet bowls or latrine for the students?   

5. Are there male and female toilets?   

6. Are the toiles in good condition?   

7. Are the toilets clean?   

8. Does the school have garbage cans?   

9. Does the recycle the trash? (organic, plastic, paper)   

10. Is there an appropriate storage area for the foods?   

 
SECTION 5. EDUCATIONAL SCHOOL GARDEN 

  
1. Is there a school garden in the school? (If there is no garden in the school, skip to question 7) 
 

2. Is there enough water to use in the school garden? 
 

3. Who works in the school garden? 
 

4. What is grown in the garden?  
 

5. What is done with the foods that are grown in the school garden? 
 

6. What is the purpose of the school garden (provide food to the school feeding, teaching tool or other)?  
 

7. Why is there no school garden in the school?  
 


